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SCHOOLS AND EDUCATION IN THE U.S.S.R.* 

EUGENE MEDYNSKY1 
Moscow 

PUBLIC education has always been given 
special attention in the U.S.S.R. 
Budget appropriations for this purpose 

have mounted yearly, the numbers of schools 
and pupils have vastly increased and the 
percentage of literacy has greatly risen as 
compared with I9I4-I9I7. 

Vladimir Lenin indicated that "we need 
a huge advancement of culture," that we 
must master "the knowledge of all the races, 
without which a modernly educated man is 
unthinkable." Lenin appealed to the youth 
to combat illiteracy and pointed out that 
the task of introducing universal compul- 
sory education was one of urgent and pri- 
mary importance. 

In a declaration on the status of the uni- 
fied Soviet school published on October i6, 
i9i8, the following principles were laid down 
as basis for public education: 

i. Democratization of public education- 
schools of all degrees to be placed within reach 
of the entire population and the latter to be 
widely drawn into the management of public 
education. 

2. Enactment of universal, compulsory, free 
elementary education. 

3. Principle of the unified school: a succes- 
sive linkage between schools of various types 
and grades, a unified school system for all the 
peoples of the U.S.S.R. 

4. Separation of the School from the Church. 
This was a natural consequence of the Decree 
of January i, i9i8, concerning the separation 
of the Church from the State. This edict de- 
clared the prohibition of any laws or decisions 
in the Soviet Republic "which would hinder or 
restrict the freedom of conscience, or establish 
whatever preferences or privileges on the basis 
of religious creed of the citizens" (paragraph 
2). The 3rd paragraph of this decree declared 
that "every citizen is free to practise any re- 

*A contribution obtained directly from the 
Soviet Union by courtesy of Eugene D. Kisselev, 
Consul General U.S.S.R., New York. 

'Doctor of Education. 

ligion or none at all. Any deprivation of rights 
in connection with practising any religious faith 
whatever or none at all is hereby repealed." In 
its decision of February i8, i9i8, on schools, 
the People's Commissariat of Education ex- 
plained: "Considering religion a matter of con- 
science of each individual person, the State 
remains neutral on the question of religion, that 
is to say, does not side with any religious creed, 
does not associate any special rights or prefer- 
ences with creeds, does not offer material or 
moral support to any of them. From this it 
naturally ensues that the State cannot under- 
take any religious training of children." 

5. Equal rights for men and women with re- 
gard to education (as also in other spheres of 
social life). 

6. Instruction in the native language of the 
pupils; development of national culture. 

THE SCHOOL SYSTEM 

The integrated school system today con- 
sists of the following links: 

I. Pre-school social education for children up 
to 7 (kindergartens, pre-school homes for 
orphans, children's playgrounds).2 

2. Elementary school with a four-year course 
of instruction for children of both sexes aged 
from 7 to II. 

3. Junior secondary school with a seven- 
year course for children from 7 to I4. 

4. Senior secondary school with a ten-year 
teaching course for children from 7 to I7 in- 
clusive. 

5. Higher educational institutions (univer- 
sities with a five-year course; institutes-tech- 
nical, agricultural, medical, pedagogic, and 
other, with a four or four-and-a-half years' 
course of training). 

On completing a junior secondary school 
boys and girls can either enter a senior (8, 

' There are also the creches (nursery schools), 
which, however, are supervised by the Republic 
Commissariats of Health, and financed by factories, 
farms, clubs, housing associations, etc. See American 
Russian Institute, The Soviet Union Today, 1943, 

P. 5I. Ed. 
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ic classes) secondary school, or a secondary 
technical training institution with a three- 
year course (industrial and agricultural tech- 
nicums, medical and pedagogical schools, 
etc.) for training workers of intermediate 
qualifications-technicians, assistant sur- 
geons, elementary school teachers. After 
three years of practical work in their re- 
spective specialties, these workers, if they 
wish, can continue their education in a school 
of higher learning. 

EDUCATIONAL AND LITERACY STATISTICS 

The following figures show the growth of 
the number of elementary and secondary 
schools and the number of pupils therein. 

Before the Revolution, in I914-I915- 
I05,524 schools with 7,896,249 pupils. 

In I930-I93I-I52,8I3 schools with 
I7,614,537 pupils. 

On the eve of World War II, in I938-i939- 

I7I,579 schools with 3I,5I7,375 pupils. 

A particularly big increase occurred in 
the number of secondary schools and of 
pupils therein: there was an increase of 5o.8 
times in the number of pupils of junior 
secondary schools and 14.2 times in senior 
secondary schools. In 1914-1915 secondary 
schools were attended only by 635,591 pu- 
pils-children of the privileged strata of 
the urban population, while in 1938-1939 
this number reached 9,028,156. There was 
an especially great increase in the number 
of secondary schools in the countryside and 
in industrial settlements. Before the Soviet 
Revolution there were practically no such 
schools here. 

The number of schools and pupils accel- 
erated their increase in 1929-1930, when 
universal compulsory education began to be 
introduced. During the following year the 
number of pupils increased by 4 million, 
and a year later, in i931-1932, by another 
3.3 million. 

From 231,000 in 1914-1915, the number 
of elementary and secondary school teachers 
reached i,027,i64-a 4.4-fold increase-by 
1938-i939. 

To appreciate fully such a huge growth 
of the school system and the number of 

pupils and teachers one should take into 
consideration the tremendous difficulties in- 
volved here: the construction of new schools 
had to be extensively developed, great num- 
bers of teachers trained, and for many 
peoples of the U.S.S.R. (especially peoples 
of the East, such as Uzbeks, Tajiks, Ka- 
zakhs, Kirghizians, etc., as well as peoples 
of the North), whose education had been 
deliberately hindered by tsarism in the past 
days, new textbooks had to be compiled, 
and even written alphabets, since a number 
of nationalities of Russia had not any letters 
of their own before the Revolution. At pres- 
ent textbooks, books and newspapers are 
printed in about i50 languages of different 
peoples of the U.S.S.R. 

The Soviet Government regarded the 
speedy introduction of universal compulsory 
free education as a matter of vital signifi- 
cance. Thanks to energetic measures, by 
1938 this had been already introduced 
among all peoples of the U.S.S.R.: to the 
extent of four-year elementary schooling in 
countryside and junior secondary schooling 
(seven years, for children from eight to 
fifteen) in town and industrial settlements. 
From 1944, compulsory education is estab- 
lished from the age of 7. 

On December 26, i9i9 on the initiative 
of Lenin was promulgated a decree on the 
elimination of illiteracy, binding the entire 
population of the U.S.S.R. aged from eight 
to 50 to learn reading and writing in Rus- 
sian or their native language. Since in pre- 
revolutionary days the larger part of the 
population remained illiterate and it was 
now too late for these adults to attend 
schools of the usual type, a huge number of 
special schools for adults were set up which 
were attended by 5 million people yearly 
since this decree was published. 

In i897 the percentage of literates aged 
over 9 was 24%, in 1939-8i.2%. 

The growth of literacy among the peoples 
in the East and North is particularly sig- 
nificant. In his works on national questions 
Joseph Stalin pointed out that tsarism arti- 
ficially retarded the development of national 
culture of the many peoples of Russia, and 
indicated the necessity of helping the work- 
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ing masses of backward nationalities to 
promote their cultural and economic devel- 
opment, to help them advance to the highest- 
degree development, to catch up with na- 
tionalities that had progressed far ahead. 

Twenty years before the Soviet Revolu- 
tion, in i897, when an all-Russian census 
was held, the percentage of literacy among 
Kirghizians was o.6%, among Tajiks- 
3.9%, among Uzbeks-i.6%o etc. By the 
beginning of the 20th century this percentage 
had only slightly increased among all the 
peoples, and among the nationalities just 
mentioned it fluctuated between 2 and 5 
percent. As a result of the determined drive 
against illiteracy since the Soviet Revolu- 
tion, the picture has sharply changed, es- 
pecially so during the thirties: the percent- 
age of literacy among the population aged 
over 9 increased between 1926 and 1939 

as follows: 
Kirghizian Republic-from I5.I% to 7I.7% 
Uzbek Republic-from io.6% to 67.8% 

TEACHERS AND THEIR TRAINING 

The swift growth of the school system 
and the number of pupils caused unusual 
difficulty in training the requisite number 
of teachers. 

Teachers for elementary schools are at 
present trained in teachers' colleges-inter- 
mediate training institutions with a three- 
year course which corresponds to normal 
schools in other countries. These colleges 
enroll students of both sexes from among 
the pupils who have completed junior (7- 
year) secondary schools. Teachers for 
classes V-VII of junior and senior secondary 
schools are trained at 2-year teachers' in- 
stitutes where students who have gradu- 
ated from 9th and ioth class of secondary 
schools are eligible for enrollment. In 1943 

there were 76 such institutes in the Soviet 
Union. Besides this, a considerable number 
of secondary school teachers are trained 
at universities. 

Evening courses, and especially corre- 
spondence courses, are widely used in the 
U.S.S.R. for the purposes of pedagogic train- 
ing, students thus continuing their main 
occupation uninterrupted. A special decision 

of the Soviet Government binds all prac- 
tising teachers who have not received the 
required diploma to complete their peda- 
gogic education by correspondence courses. 

During the decade since 1920, 837 schools 
of higher learning trained and graduated 
124,000 teachers for secondary schools and 
technicums, while teachers' colleges gradu- 
ated about 265,ooo elementary school teach- 
ers. 

Teachers enjoy great respect and attention 
in the U.S.S.R. Over 4,000 teachers have 
been decorated with orders and medals for 
their pedagogic work. A considerable num- 
ber of teachers have been elected deputies 
to the Supreme Soviets of the U.S.S.R. and 
the Union Republics. The title "Merited 
Teacher" has been instituted, this conferring 
the same privileges as those enjoyed by 
scientific workers. Special sanatoriums and 
rest homes have been established for teach- 
ers. 

HIGHER AND VOCATIONAL EDUCATION 

It remains to consider briefly the schools 
of higher learning and vocational training 
institutions of intermediate and elementary 
type. 

Universities of the U.S.S.R. have a five- 
year course and train workers for research 
institutions and teachers for elementary 
schools. University faculties include language 
and literature, history, geography, physico- 
mathematics, biology, chemistry, etc. In 
1938 our universities numbered 47,705 stu- 
dents. College-trained specialists are pre- 
pared in the U.S.S.R. at a four or four-and- 
a-half year course of the institutes: indus- 
trial-technical, economic, etc. In 1943 there 
were 750 schools of higher learning in the 
U.S.S.R., including 23 universities. 

The number of students of all higher edu- 
cational institutions totalled 6i9,897. Since 
the Soviet Revolution of 1917 the number 
of these establishments increased seven fold 
(in 1914-1915 there were only 9i) and the 
number of students grew six fold-i12,000 
in 1914-1915. 

A still bigger increase took place in inter- 
mediate vocational training institutions 
(technicums etc.)-in 1914-1915 the total 
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number was only 295, whereas by 1939 the 
figure had mounted to 3,732-an increase 
of I2.7 times. 

For training of foremen and skilled work- 
men there exist trade, railway, and factory 
apprenticeship schools. 

OVERALL ADMINISTRATION 

The management and administration of 
public education in each of the i6 Union 
Republics is effected by the People's Com- 
missariat of Education of each Republic. 
These bodies organize pre-school educational 
establishments, general educational schools, 
universities, teachers' institutes, teachers' 
colleges, as well as cultural-educational work 
among adults (libraries, schools and courses 
for adults, etc.) in accordance with the 
specific national characteristics of each re- 
public. 

Vocational training institutions-second- 
ary and higher-are under the jurisdiction 
of the appropriate People's Commissariats: 
medical schools fall within the province of 
the Health Commissariat, transport schools 
under the Railways Commissariat, etc. The 
supervision over elementary vocational train- 
ing institutions-trade, railway and factory 
apprenticeship schools-is within the prov- 
ince of a special department-the Labour 
Reserves Board. 

Thus there is no all-Union body in charge 
of general-educational elementary and sec- 
ondary scools in the U.S.S.R. Each Union 
Republic is autonomous in building up its 
public education system. But the most im- 
portant general directives concerning ele- 
mentary and secondary schools in matters 
concerning the whole of the Soviet Union 
are established by the Council of People's 
Commissars of the U.S.S.R. 

Organizationally, schools of higher learn- 
ing are arranged somewhat differently-they 
are under the direct guidance of the cor- 
responding People's Commissariats. But the 
general supervision is effected by an All- 
Union body-the U.S.S.R. Committee on 
Higher Schools. 

Despite all the hardships of wartime, the 
number of educational establishments, in- 
cluding the schools of higher learning, was 

not reduced in the U.S.S.R. On the con- 
trary, the I944 budget provides 2i.i billion 
rubles of appropriations for public education, 
this being a 66.i% increase over 1943. 

EDUCATIONAL PROGRAM AND OBJECTIVES 

In all schools of the U.S.S.R. the term 
commences on September i. There are 
three short vacations during the school term 
besides the long summer vacation of two or 
three months' duration. 

The 5-point system is used in grading: 
5-excellent, 4-good, 3-satisfactory, 2- 

poor, I-very poor. During the first three 
years of schooling the transfer from class 
to class is effected on the basis of yearly 
showing; in later classes-on the basis of 
this showing plus examination results. 

For each subject there are one or several 
standard textbooks (at teachers' discretion) 
which have been approved by the People's 
Commissariat of Education of the Union 
Republic. 

The instruction pursues the aim not only 
of giving knowledge but also that of char- 
acter development: cultivating of love for 
the country, sense of duty, ability to over- 
come difficulties, discipline, tidiness, aes- 
thetic training, etc. 

Soon after the Soviet Revolution, in i9i8, 

co-education was introduced in all types 
and grades of Soviet schools. This measure 
was necessitated by (I) the fact that at that 
time the question of establishing equal rights 
for men and women was one of most 
vital urgency, demanding priority, and (2) 

the necessity of placing schooling within the 
reach of the whole population. 

Under these conditions one of the most 
important measures in the struggle for equal 
rights was the establishing of co-educational 
schools, because even identical curricula pro- 
viding for general knowledge in girls' and 
boys' schools could not have surmounted un- 
desirable traditions formed in girls' schools 
during the many decades before the revo- 
lutionary years, when the education of girls 
was far below the general educational re- 
quirements prevailing in boys' schools. The 
entire structure and curriculum of girls' 
schools was prone to cultivate a number of 
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undesirable features, it was fenced off from 
reality and involved unwholesome isolation 
of boys and girls. Had segregated schooling 
been introduced at that time, it would have 
required many years to eliminate these 
negative features which had become so firmly 
rooted in girls' schools of pre-revolutionary 
days. 

At that time there was an inadequate 
number of schools and the introduction of 
segregated schools in many inhabited places 
where there was only a boys' secondary 
school would have deprived many girls of a 
secondary education. 

Thus co-education in that period played 
its desirable and progressive role. Co-edu- 
cation, however, entails certain shortcomings 
which, though duly appreciated at that time, 
still had to be left standing. 

Co-education hinders the adaptation of 
the school program to the different rates of 
physiological development of boys and girls. 
It prevents adequate treatment of certain 
psychological differences, and the necessary 
differentiation of training of boys and girls 
for practical activities. Under co-education 
the composition of intermediate and senior 
classes of secondary schools becomes very 
heterogeneous, this negatively influencing 
the efficiency of the instructional program. 

The full equality of women's rights and 
the general availability of education has 
been completely achieved during the quarter 
of a century that has elapsed since the 
Soviet Revolution. The number of schools 
has vastly increased. In all towns and in- 
dustrial settlements universal compulsory 
seven-year secondary education has been 
introduced. 

In view of all this and with the object of 
eliminating the shortcomings inherent in 
co-education, in all capitals of the U. S. S. 
Republics and in large industrial centers and 
cities (72 cities in all), as of autumn 1943, 

segregated education of boys and girls has 
been introduced in all of the ten classes of 
secondary schools by means of establishing 
separate schools for boys and girls. This 
was preceded by six months of experiment 
at segregated teaching in several Moscow 
schools during the spring term of 1943, 

yielding good results. In all other towns 
and in rural localities junior and senior 
secondary schools continue co-education. 

As distinguished from the pre-revolution- 
ary times, this segregated education pro- 
vides for an identical level of general-edu- 
cational knowledge for boys and girls, and 
involves no segregation in any extra-school 
activities. The principals of the schools con- 
cerned declared that during the first six 
months, the principle of segregated educa- 
tion introduced in 1943-44 showed up favor- 
ably as indicated by achievement. 

In the autumn of 1943 the "Rules of Pu- 
pils' Conduct" was confirmed, comprising 
20 points. The first ii points define the 
pupils' duties in regard to school instruction 
(to study diligently, attend classes regularly 
and not to come late) and their general 
conduct at school. The last nine points pro- 
vide for the pupils' conduct at home, in the 
street, etc. Point I5 reads: "Guard school 
property. Treat your own things and those 
of your friends with care." Point i6: "Be 
attentive and obliging to elders, small chil- 
dren, the weak and the sick, make way for 
them and render them all possible aid." 
Point 20: "Prize the honor of your school 
and class as your own." 

In moral training considerable attention 
is paid to cultivating the feeling of love 
for the country. This is achieved by means 
of lessons in history, native and Russian 
language and literature, geography, the Con- 
stitution of the U.S.S.R., extra class reading, 
social activities of the pupils, meetings with 
Heroes of the Soviet Union and participants 
in today's war, etc. This love for one's 
country and people is combined with culti- 
vating international spirit-respect for other 
nations, fostering the spirit of equality of 
all nations. 

Aesthetic training takes place by means 
of lessons in singing and drawing, excursions 
to art galleries and museums, out-of-town 
trips, amateur arts circles (drawing, singing, 
music, theatricals, etc.). A number of towns 
and cities have special theatres for young 
spectators, and children's cinemas. 

Physical training includes the training of 
children to observe the rules of hygiene; 
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drill and physical culture lessons; gymnas- 
tics, games and sports. 

A big role in the educational work of 
schools is played by the organization of 
Young Pioneers, which unites the most ac- 
tive pupils, who should and do provide an 
example to the rest of children by their 
good programs at lessons, their discipline, 
their active social work and concern for 
the school's honor and good name. 

The pupils' organization helps to cultivate 
good organization and socially active life; 
these bodies are setting up pupils' sanitary 
commissions and cultural educational com- 
missions. 

EXTRACURRICULAR ACTIVITIES-SCHOOL 
AND FAMILY 

Diversified experiences outside of lessons 
and school are an important part of edu- 
cational work. These are achieved by volun- 
tary activities in school and by creative 
endeavors of the pupils outside of school 
hours. These activities and experiences are 
provided by all kinds of circles (clubs), 
which may be classified as follows: 

I) Educational (literature, history, biogra- 
phy, etc.) 

2) Artistic (choirs, music, drawing, theatri- 
cals, etc.) 

3) Domestic science and manual training 
(sewing, carpentry, etc.) 

4) Physical culture 
5) Military 

Several circles are conducted at each school, 
being held after lessons, usually once a week, 
under the supervision of the teacher. In the 
schools, evening parties are likewise ar- 
ranged, at which concerts and performances 
are given, usually by members of the ama- 
teur arts circles. Pupils also put out their 
wall-newspaper which reflects the school's 
life and work. The editorial boards of these 
newspapers consist of several pupils working 
under the supervision of the teacher. Larger 
schools publish several wall-newspapers for 
various age groups. From time to time meet- 
ings are arranged between the pupils and 
outstanding persons-Heroes of the Soviet 
Union, participants in today's war, writers 
and scientists. 

School lectures have become very popular 

in all large towns, especially since the out- 
break of the present war. 

Much attention is paid to reading done 
by pupils outside of school hours. School 
libraries recommend lists of books on the 
subjects being studied in lessons, on current 
events, anniversary dates, etc. Exhibitions 
of books are also arranged, besides which 
there are special circles of young readers. 

Extracurricular institutions and activities 
are of exceptional diversity. First of all there 
are palaces and houses of Pioneers in all 
towns. Larger cities usually have a central 
Pioneers' House and several district houses 
complete with libraries, workshops, labora- 
tories, sports grounds, etc. An idea of the 
nature and scope of activities of these Pi- 
oneers' palaces and houses is obtainable from 
the following data referring to the Central 
Pioneers' Palace in Yaroslav during the 
first thirty months of the present war. 

This house has the following circles: theatri- 
cal, choir, choreographic, brass band, puppet 
theatre, fire, fine arts, and embroidery. In I943 

there were 26 circles running here, totalling 
over 700 members. After school hours scores 
and hundreds of pupils attended workshops of 
the Yaroslav Pioneers' Palace where they 
learned to drive cars and do car repair work, 
radio repairs, etc. 424 pupils were trained here 
as tractor drivers. 

The Yaroslav Pioneers' Palace has done a 
great deal of work in helping the front and the 
liberated areas. At its initiative and with its 
active assistance 7,846 parcels were collected 
and sent to service men in addition to 4,250 

letters. Liberated areas received from this 
Pioneers' organization 7,852 textbooks, io,ooo 
items of clothing, underwear and footwear be- 
sides 8o,ooo rubles collected for building 
schools. This Pioneers' Palace had two summer 
camps-one of a tourist type and the other of 
a sanatorium nature. Pioneers resting in these 
summer camps helped neighbouring collective 
farms in harvesting, etc. 

With certain variations, what has been said 
above refers also to the nature and scale of 
activities of Pioneer palaces in other cities. 

With the object of cultivating in children 
love for nature and interest in farming there 
exist organizations as follows: (I) Young 
naturalists, whose activities are directed by 
the central station of young naturalists, at 
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local stations which are established all over 
the Soviet Union. (2) Similar work in the 
sphere of technique and engineering ef- 
fected by central and local stations of young 
technicians. 

Pre-school educational establishments 
(kindergartens and playgrounds) and 
schools and extracurricular organizations 
aim at carrying out their character building 
work in close co-operation and unity with 
children's families. Through parents' meet- 
ings, parents are drawn into collaboration in 
school and pre-school activities, and the 
active assistance of parents in school (help- 
ing lagging pupils, work in organization of 
hot lunches, etc.) is welcomed and encour- 
aged in every way. 

EDUCATION IN WARTIME 

Soviet schools consistently pursued the 
aim of giving the youth all-round education, 
training him in readiness to defend his coun- 
try with arms in hand, and in the spirit 
of solidarity with the democratic peoples 
of all countries. The Soviet people's war 
against the Nazi invaders has compelled the 
Soviet schools further to intensify military 
training. Particular attention is paid to cul- 
tivating in pupils firm will, discipline, pre- 
cision, interest in the past military history 
and heroic figures of their people. 

Russian literature has acquired greater 
importance in education, cultivating in chil- 
dren and adolescents the feeling of respect 
and esteem for freedom-loving ideals, hu- 
manitarianism and democracy, which Rus- 
sian literature upholds. History teachers 
have begun to pay more attention to the 
heroic past of the Russian people, to the 
glorious deeds of such Russian military lead- 
ers as Alexander Nevsky, Suvorov and Ku- 
tuzov. In geography lessons more attention 
is paid to thorough knowledge of the world 
atlas, to the study of economic resources 
of the U.S.S.R. and other countries, to 
elements of topography and military geog- 
raphy. 

In teaching of mathematics, chemistry, 
physics, and natural sciences particular 
stress is laid on the significance of these 
sciences for the country's defense, for the 
proper organization of agriculture, and de- 

velopment of industry. Cultivation of the 
ability of observation; development of pre- 
cision, resourcefulness and the knack of 
finding the speediest and most efficient 
method in solving tasks are likewise of 
considerable wartime importance. 

More attention is likewise being paid to 
teaching foreign languages. 

Intensification of physical and military 
training of the youth became imperative, 
the number of hours allotted to these sub- 
jects was substantially increased from 1943 

onwards, and the activities of physical cul- 
ture and military training circles have been 
considerably promoted. 

The question has arisen of revising the 
curricula and introducing new subjects. 
From 1944 on, it is planned to introduce 
psychology, logic, and pedagogy in senior 
school classes. With the object of preparing 
pupils for practical living and training them 
in every-day habits it is contemplated to 
introduce into all ten classes of the secondary 
schools practical lessons for all pupils, dif- 
ferentiated by sex. Besides other practical 
subjects girls will study domestic science. 

War demanded the tremendous straining 
of all efforts of the Soviet people, it called 
for firm discipline, fortitude and stamina. 
It was precisely owing to this that the war- 
time years saw publication of "Rules for 
Pupils' Conduct," intensification and im- 
provement of the state control over the 
quality of work shown by school teachers 
and pupils, the introduction of the more 
clear-cut five-point grading scale and regu- 
lations, issued beginning this year, and the 
laying down of rules for theatre and cinema 
attendance by school pupils. 

Industrial workshops have been set up at 
many schools, and their production (acces- 
sories for war equipment, military uniforms, 
materials for army hospitals, etc.) helped 
to supply wartime needs. 

Soviet schools are helping a great deal 
in farm work during wartime, thus assisting 
to supply the country with more provisions. 
In the Russian Republic alone in 1943 no 
less than 4,112,000 pupils helped in farm- 
ing, doing 140,000,000 workday units. Be- 
sides this, school pupils collected a vast 
quantity of medicinal herbs, mushrooms, 
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and wild berries and handed them into state 
delivery points. Since the spring of I94I 
pupils of classes VI to X, together with 
their teachers, have been regularly helping 
in farm work. 

Schools of the U.S.S.R. also give sub- 
stantial help to the courageous Red Army 
by collecting funds for building planes and 
tanks, by sending parcels to service men, 
by their work in army hospitals, by collect- 
ing metal scrap, by caring for families and 
children of service men. Particular fame in 
this respect has been won by special groups 
of children and adolescents who organized 
themselves into what is known as "Timur 
gangs," whose members regularly visit serv- 
ice men's families, learn their needs and 
take energetic measures to help them. These 
organizations derive their name from the 
hero of the tale by the Soviet children's 
writer Gaidar, "Timur and his Gang." 

From towns and areas threatened with 
Nazi invasion hundreds of thousands of chil- 
dren were timely evacuated far inland, fre- 
quently to a distance of 2,000 to 3,o00 
kilometers-to the Urals, Kazakhstan, Kir- 
ghizia, Uzbekistan and other Republics. The 
evacuation of children from the menaced 
towns and areas of the Ukraine and Byel- 
orussia involved tremendous difficulty. Let 
alone the fact that these children had to be 
evacuated for great distances in order to 
ensure their safety, it was necessary also 
to ensure food accommodations, etc., for mil- 
lions of these evacuees. A considerable part 
of these evacuees, especially children of 
service men and orphans who had lost their 
parents as a result of the war, were placed 
in children's boarding establishments. Local 
inhabitants adopted many of these orphans. 
A substantial number of Uzbek families, for 
example, adopted one or two orphans com- 
ing from the Ukraine, Byelorussia and other 
parts of the country temporarily occupied 
by the enemy. In this solicitous care for the 
children whose parents fell victim to the 
Nazi is a striking testimony of friendship 
and fraternity among all the peoples of the 
U.S.S.R. 

In towns besieged or subjected to enemy 
air raids, teachers and senior pupils who 
still remained behind joined fire-fighter 

squads not only for their own houses but 
also for their school buildings, and also 
took part in rehabilitating schools which 
had suffered damage as a result of the enemy 
bombs and shells. 

Throughout the whole two years of the 
siege by the Nazi invaders Leningrad schools 
never suspended lessons. When German 
Huns blockaded Leningrad, cutting off the 
heroic city from all roads of supply and 
thus placing the inhabitants under the con- 
ditions of actual famine, Leningrad schools 
provided additional rations for their pupils 
over and above the food ration issued to 
the general population. 

The Soviet Government displays constant 
solicitude for the children of service men 
and school pupils whose parents fell victims 
to the Nazi invaders. Service men's children 
enjoy special privileges at secondary educa- 
tional institutions. Special military training 
schools-Suvorov schools-have been set up 
for preparing Red Army officers, these 
schools giving complete secondary education. 
Service men's children as well as children 
of citizens who have suffered at the hands 
of Nazi occupationists enjoy priority of en- 
rolling in these Suvorov schools. 

By Government decision special trade 
schools have been established in several re- 
gions and territories. These schools are al- 
ready being attended by 9,ooo boys and 
girls-children of Red Army men and or- 
phans who lost their parents during the 
German occupation. 

Soviet school teachers have proved them- 
selves supreme patriots. On the day the 
war broke out many of them enlisted for 
active service as volunteers. Several teachers 
in Sevastopol and Stalingrad, after having 
evacuated their schools together with part 
of the teachers' staff, themselves remained 
behind to defend the city against furious 
onslaughts of the Nazis, and won fame and 
glory as heroic defenders of these two cities 
which are today known to the whole world. 
Twenty teachers, today in action at the 
front against the German invaders, have 
been awarded the highest title in the 
U.S.S.R.-the Hero of the Soviet Union- 
and many teachers have been decorated with 
orders and medals for bravery in action. 
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Warriors of the Red Army who are ir- 
resistibly driving the Nazi invaders ever 
further West are mainly young people edu- 
cated and brought up in Soviet schools. 

The Hero of the Soviet Union Zoya Kozmo- 
demyanskaya who was brutally tortured and 
hanged by the Nazis was a pupil in class X of 
one of Moscow secondary schools. When the 
German menace began threatening Moscow, 
Zoya Kozmodemyanskaya-who was only 
eighteen-joined a guerrilla detachment. She 
was captured by the Nazis and they hanged her. 
As the noose was thrown round her neck this 
young heroine cried out to her countrymen 
whom the Germans had forced to witness this 
execution: "I am not afraid to die, comrades, 
it is happiness to die for one's people." 

The Hero of the Soviet Union, Private of 
Guards Alexander Mastrosov was only i9. He 
only recently graduated from a Soviet school. 
A short while before his heroic death he de- 
clared to his companions in his detachment: 
"I will fight Germans as long as my hand 
grips the rifle, as long as my heart beats. I will 
fight for our earth, scorning death." Private 
Alexander Mastrosov perished on February 23, 
I943. With his own body he closed up the 
embrasure of the enemy machine-gun nest, and 
by this heroic deed he enabled his detachment, 
which had just come up, to capture important 
enemy strong points. 

Such examples can be multiplied. The 
Soviet school has given millions of staunch 
fighters including many Heroes of the Soviet 
Union whose names are today known over 
the world-that fearless pilot Gastello who 
rammed so many enemy airplanes, Liza 
Chaikina and many many others. And among 
these heroes we find representatives of all 
the peoples of the U.S.S.R., alumni of Soviet 
schools of all Union Republics: Russian- 
Matrosov, Kozmodemyanskaya and Chai- 
kina, Georgian-Noya Adamia, Turkmen 
-Kurban Durby, Byelorussian-Gastello, 
etc. 

The Nazi invaders looted schools and 
shipped to Germany valuable equipment 
from the laboratories and study rooms of 
the higher educational institutions, priceless 
books and manuscripts from scientific li- 
braries and art treasures from museums. 
What the Germans failed to ship away was 
partly stolen by Nazi officers and soldiers 

and partly destroyed, smashed or burned. 
The Germans quarter their Gestapo in the 
buildings of schools or higher educational 
institutions (as they have done in Minsk) 
or billet their troops there. Retreating under 
the pressure of the Red Army, the Nazi 
monsters try to destroy physically the uni- 
versities, museums, libraries and schools; in 
villages they bum wooden school buildings. 

They thought to destroy and utterly ex- 
terminate the Soviet culture. But the Nazi 
Huns failed in this too: higher educational 
institutions in Kiev, Kharkov, Odessa, Ros- 
tov and other cities were evacuated in time, 
together with all the valuable equipment. A 
part of this equipment was a university li- 
brary which was thus saved from Nazi de- 
struction. 

As soon as one or another town or rural 
area is liberated from the Nazis energetic 
work immediately starts on restoration. 
Teachers, parents and senior school children 
who have escaped falling victim to Nazi 
tortures promptly set about rehabilitating 
schools, often on the very next day following 
the liberation by the Red Army. Teachers 
and senior pupils temporarily become build- 
ers, repairing half-wrecked school premises; 
they clean and scrub the building, or that 
part which has escaped destruction, they 
rummage around for tables and chairs or 
make them themselves, they organize col- 
lections of books-and very soon schools 
resume their work. 

In the RSFSR areas liberated from the 
German invaders by January I944, there 
were 3I,93I schools before the war. Of these, 
24,I32 have been rehabilitated and were 
working by the beginning of I944. Schools 
for higher learning have been restored in 
Kiev, Kharkov, Rostov, Kursk, Stalingrad, 
Smolensk, and other cities. Only a few months 
have passed since these cities were liberated; 
the Nazi Huns had worked havoc on these 
higher educational establishments-still, in 
January I944 universities and colleges in 
all these cities had already resumed studies. 

Despite these unheard of difficulties, So- 
viet schools successfully cope with their 
tasks, actively assisting in the mighty strug- 
gle against Hitlerism-that mortal enemy of 
all freedom-loving mankind. 
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